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Abstract  

This study was designed to examine the potential influence of  individual (willingness to share, ability 

to share), classroom (instructor influence, degree of competition) and cultural (individualism, 

collectivism) factors on the knowledge sharing behaviour of University of Ibadan students. The 

interplay of these factors had not been explored by any known study. Survey research design was 

adopted, and implemented on a sample of 633 undergraduate and postgraduate students selected 

using stratified random sampling. Data were collected using a questionnaire and an interview 

schedule. Collected data from the questionnaire were subjected to descriptive statistics, independent 

sample t-test and multiple linear regression analyses, while data from the interviews were analysed 

thematically. Findings showed that there were significant differences in the ability to share and 

horizontal collectivism of the students by educational level, but not  in respect of the other variables. 

There were also significant differences in ability to share and vertical individualism by gender. 

Findings further showed that willingness to share (=0.264), ability to share (= 0.227), instructor 

influence (= 0.105), degree of competition (= -0.088), horizontal ( = 0.232) and vertical 

collectivism (=0.218) significantly predicted knowledge sharing, but individualism did not. Adequate 

preparation, attitude of fellow colleagues, avoiding the spotlight, mindset, degree of confidence, 

previous educational experience and fear were identified as the other factors that correlated with 

knowledge sharing. The  findings have extended knowledge and model building in knowledge sharing 

research with practical implications for school administrators, policy makers and instructors.The 

study recommended that emphasis be placed on collaborative learning and  improved knowledge 

sharing activities among students and instructors be encouraged. 

 

Keywords: Knowledge sharing behaviour, Wiilingness to share, Ability to share, Instructor influence, 

Competition, Individualism, Collectivism, University students, Nigeria 

 

Introduction 

One distinguishing characteristic that has made the new economy unique is that it deals with a unique 

resource called “knowledge”. Unlike any other factor of production, once knowledge is distributed 

and shared it becomes a public good to some extent. The non-exclusivity and non-rivalry nature of 

public goods make it essential for knowledge creators to strategize their knowledge sharing and 

hoarding decisions because holding knowledge is similar to holding the competitive power of the new 

economy. (Cheng, Ho & Lau, 2009). Davenport & Prusak (2003) defined knowledge management as 

the processes which support knowledge collection, sharing and dissemination. Within the knowledge 

management domain, a critical area that needs more attention is knowledge sharing (Islam, Ikeda & 

Maidul, 2013) which involves the exchange of experiences, thoughts or understanding of anything. In 

the organizational context, employees are expected to relate and be ready to transfer knowledge to one 

another so as to be able to achieve collective organizational goals and bring about increase in 

productivity. On the average, six percent of revenue, as a percentage of budget is lost from failure to 

exploit available knowledge in organizations (So & Bolloju, 2005).  

 

Knowledge sharing is very important in a knowledge-intensive institution, such as a university, where 

knowledge production, distribution and application are ingrained (Cheng et al., 2009). Knowledge 

sharing is an academic institution’s natural activity and the number of seminars, conferences and 
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publications by academics, which exceeds by far that of any other profession, signifies the willingness 

of academics to share knowledge (Nassuora, 2011; Cheng et al., 2009). However, instead of 

knowledge sharing, we sometimes have the prevalence of knowledge hoarding. According to Wei, 

Choi & Chew (2012), students may embrace the mentality of hoarding knowledge as such practice is 

perceived by the hoarders as providing them with a competitive advantage against other students. If 

their unwillingness to share knowledge with peers continues, it is very likely that this may become 

part of their personality and students may exhibit the same mindset as they continue their studies, or 

in the workplace. This study examined  the factors that influenced knowledge sharing among 

university students in the classroom context. The main  problem addressed in the study was borne out 

by the researchers’ observation and curiosity that knowledge does not appear to be effectively shared 

among students, in their roles as graduate student and lecturer  in the University of Ibadan.  The 

research aim was therefore to investigate the knowledge sharing behaviour of the students and the 

various personal, classroom, cultural and other factors that might corelate with the behaviour.  

 

This paper is organized as follows: the next section presents the review of related literature and the 

conceptual model that guided the study leading to the research hypotheses. The methodological 

procedures adopted in the execution of the study were then presented followed by the results and 

discussion. The conclusions and recommendations finalized the paper. 

 

Literature review  

Knowledge sharing refers to the dissemination or exchange of explicit or tacit knowledge, ideas, 

experiences or even skills from one individual to another individual student or group of students (Wei 

et al., 2012). In so doing, it requires the student or group of students to interact either through face-to-

face or  non-physical contact means. While knowledge sharing practices have been  widely adopted 

and studied in organizations, it is also important that there should be a free flow of knowledge in an 

academic institution such as a university which is a knowledge intensive environment (Mustapha & 

Abubakar, 2009). Knowledge sharing is important to students and according to Van den Hooff & De 

Ridder (2004), knowledge will become greater when it is shared among students. In higher 

institutions, a positive attitude towards knowledge sharing is important as it creates a conducive 

atmosphere for effective knowledge sharing. It also builds a strong foundation for students to serve 

their organizations better when they eventually graduate and then join the work force (Yuen & Majid, 

2007). In the academic context, the learning and teaching by its very nature involves knowledge 

sharing activities. The interactions between lecturers and students or among the students themselves 

denote explicit activities of knowledge sharing and interaction can be face-to-face or through a 

telecommunication media. Knowledge sharing is important for there to be effective learning and 

teaching (Masrek, Noordin, Anwar & Idris, 2011). According to Mohd, Goh & Fathi (2012) 

knowledge sharing allows an institution to narrow the gap between students and even between 

students and lecturers. 

 

Various studies have highlighted factors that can inhibit or motivate knowledge sharing within 

academic contexts. Cheng et al. (2009) found that incentive system and personal expectations 

significantly influenced knowledge sharing among academics in a university in Malaysia while forced 

participation did not encourage knowledge sharing.  Among academics in the University of Ibadan, 

Nigeria, Elogie (2010) employed the theory of reasoned action and discovered that behavioural 

intention to share did not significantly influence knowledge sharing. From a demographic perspective, 

Mogotsi, Boon & Fletcher (2011) found that demograhic variables (age, gender, organizational tenure 

and professional tenure) do not play any significant role in relation to knowledge sharing among 

school teachers in Botswana. 

 

Despite the various advantages associated with knowledge sharing, there are many situations where 

knowledge is not shared effectively. During the learning process, whether lessons are conducted in 

collaborative groups or not, there are many circumstances where students do not share their personal 

knowledge on a certain topic or issue (Yuen & Majid, 2009). This could be attributed to various 

physical, technological, psychological, personality, and cultural factors (Riege, 2005; Yuan, Fulk & 

Shumate, 2005).  Individual factors are factors derived from individually-driven considerations. It 
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comes from the person’s internal being. Examples of internal factors are beliefs, perceptions, 

expectations, attitudes and feelings (Cheng et al., 2009). For knowledge sharing to take place, an 

individual must have the ability to communicate and share information in such a way that it would be 

understood by the receiver. Lagerstrom & Andersson (2003) argued that the success of knowledge 

sharing depends on the amount and quality of interaction between learners, and the willingness and 

ability of using knowledge. 

 

Knowledge sharing occurs when the instructors engage students in intellectual discussions. The way 

the instructor conducts the class may also influence how the students behave in terms of knowledge 

sharing behavior (Chen, Koch, Chung & Lee, 2007). Giving of rewards and incentives has also been 

known to have a positive influence on knowledge sharing. A lack of incentives has been suggested to 

be a major barrier to knowledge sharing across cultures, (Yao, Kam, & Chan, 2007; Wang & Noe, 

2010). Liao (2005) in a study on the influence of teacher’s powers to students’ knowledge sharing 

among university students in Taiwan found that teacher’s reward power has direct impact on 

interaction and knowledge sharing behaviour. In a classroom context, a student may also decide to 

hoard knowledge from classmates in order to gain a competitive advantage in grades. The mentality 

that knowledge is power might lead to a student thinking that knowledge is a private asset (Yuen & 

Majid, 2007). 

 

A study by Remedios et al. (2008) on the reasons for silent participation in tutor-led small learning 

groups revealed that cultural differences impacted upon students’ willingness to contribute in the 

session. Culture is a collective programming of the mind that distinguishes the members of one group 

or category of people from another (Anonymous, n.d). Masrek et al. (2011) stated that “Every 

individual member of any given society is bound to a certain cultural identity. Individuals who belong 

to a certain cultural identity will embrace common characteristics such as languages, practices, 

customs, values and views.”  Wenger, McDermott & Snyder (2000) noted that people’s willingness to 

ask questions that reveal their ignorance, disagree with others in public, contradict known experts, 

discuss their problems, follow others in the thread of conversation and all these behaviors vary greatly 

across cultures. Similarly,  Thongpreasert & Cross (2008) observed that cultural values significantly 

influenced knowledge sharing in virtual environments and collectivism was a strong cultural value 

that shaped knowledge sharing patterns among Thai students. Emphasis was on the most frequently 

used criterion for studying cultural differences; individualism-collectivism. Individuals in the 

individualism culture tend to place their own interests above that of a larger social group and they see 

themselves as independent of others while individuals in the collectivism culture see themselves as 

interdependent of others and they give priority to the goals of the larger collective group they belong. 

(Triandis, 1995; Hofstede, 2001; Trompenaars, 1994). 

 

Conceptual model 
A search through the literature discovered no known study in Nigeria or elsewhere that had explored 

possible interrelationships among the individual, classroom interaction and cultural factors 

highlighted in the above review of the literature, in the specific context of knowledge sharing among 

university students in classrooms. Due to this, this study did not adopt any of the existing models for 

explaining knowledge sharing behaviour due to their inadequacies with respect to the constructs of 

interest. So an effort was made to construct a new model to guide the study, as shown in Figure 1. 

Some variables in the model were adopted from various studies: individual and classroom factors 

from the study of Wangpipatwong (2009), cultural factors from Masrek et. al (2008) and knowledge 

sharing behaviour from  Mustapha &  Abubakar (2009). 

 

Based on the conceptual model, the following eight hypotheses were formulated and tested in the 

study: 

Ho1: Willingness to share has no significant relationship with knowledge sharing. 

Ho2: Ability to share has no significant relationship with knowledge sharing. 

Ho3: Instructor influence has no significant relationship with knowledge sharing. 

Ho4: Degree of competition has no significant relationship with knowledge sharing. 

Ho5: Collectivism has no significant relationship with knowledge sharing. 
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Ho6: Individualism has no significant relationship with knowledge sharing. 

Ho7: There are no significant differences in individual, classroom and cultural factors with respect to 

gender. 

Ho8: There are no significant differences in individual, classroom and cultural factors with respect to 

educational level. 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

Fig 1. Conceptual Model 

 

 

 

 

 

 

 

Methodology 

 

Population and Sampling procedures 

This study utilized a survey design covering a cross section of undergraduate and postgraduate 

students in selected faculties, centers and  institutes in the University of Ibadan, Oyo State, Nigeria. 

University of Ibadan is located in the South-Western region of Nigeria and it is the premier university 

in Nigeria. The university consists of 13 faculties, 4 centers and 2 institutes with a total population 

estimate of 21,636 (University of Ibadan Pocket Statistic, 2015).   

 

Multi-stage sampling technique was adopted in the selection of respondents. First, simple random 

sampling was used to select 70% of the faculties which is nine faculties, as well as 50% of institutes 

and centers which gave three institutes/centers. Three departments were then randomly selected to 

represent each faculty, along with the three selected institutes/centres. The target sample size 

consisted of five percent of the student population in each selected faculty or center based on the 

works of Brown (2012) and  Naing, Winn & Rusli (2006), as cited in Adiele (2012), which suggested 

that five percent of a large population is valid as sample size.  Thus, the overall target sample size was 

762. Cluster sampling was then used in each department/insitute/centre, taking a randomly selected 

class of one  undergraduate or or one postgraduate course as a sampling unit. Participating classes 

were randomly selected and the adequacy of the number of students present in the randomly selected 

classes was also considered. The student’s enrolment data for 2014/2015 in the selected faculties, 

departments and institutes/centres obtained from the Academic Planning Unit of the University of 

Ibadan, and the corresponding target sample sizes is summarized in Table 1.  

 

Data Collection and Instrumentation 

The conduct of this study involved the use of triangulation in which two methods of data collection 

were adopted to collect quantitative and qualitative data. Quantitative data was collected using a 

questionnaire while qualitative data was collected with an interview schedule.The questionnaire was 

carefully designed with questions structured into sections based on the variables being measured. It 
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was segmented into two parts. Part A captured demographic information  while part B elicited data on 

individual factors, classroom factors, cultural identity and knowledge sharing behavior. The 

demographic characteristics on which data were collected in Part A were gender, age and level 

(undergraduate or postgraduate). Part B which was structured on a 5-point lkert scale had 4 sections. 

o Section 1: Individual factors: Measures of individual factors were adopted from the 

instrument used by Wangpipatwong, (2009).  

o Section 2: Classroom factors: Measures of classroom factors which were degree of 

competition and instructor influence was adapted from the instrument used by 

Wangpipatwong, (2009). This scale consisted of 6 items and some of the items were modified 

to suit this study. 

o Section 3: Cultural identities: Measures of cultural variables were adopted from the 

instrument used by Masrek et al. (2011). 

o Section 4: Knowledge sharing behaviour: Measures of knowledge sharing behaviour were 

adopted from the instrument used by Mustapha & Abubakar (2009).  

 
Table 1: Population and sample size distributions 

 Population 

of enrolled 

students+ 

Target 

sample size 

(5% of 

enrolled 

students) 

Departments/Programs Targeted 

sample 

of UG 

students 

Targeted 

sample 

of PG 

students 

Faculties 

Basic Medical 

Sciences 

890 44 Haematology (0) 4 (49) 

Virology (0) 5 (54) 

Biochemistry 23 (259) 12 (140) 

Education 3383 169 Special Education 18 (154) 10 (85) 

Library, Archival & Info.Studies 26 (217) 28 (233) 

Teacher Education 43 (355) 44 (372) 

Law 672 33 LL.B & LL.M 28 (578) 5 (94) 

Pharmacy 464 23 Pharmaceutical & Industrial Pharm. (0) 1 (12) 

B.Pharm. Programme 20 (330) (0) 

Clinical Pharm.&Pharm.Admin (0) 2 (29) 

Public Health 563 28 Human Nutrition 9 (124) 10 (133) 

Health policy &Mgt (0) 2 (32) 

Health Education & Promotion (0) 7 (105) 

Science 3582 197 Botany 36 (158) 20 (92) 

Geology 45 (196) 32 (140) 

Statistics 43 (188) 21 (94) 

Social Sciences 2520 126 Geography 24 (250) 10 (107) 

Political Science 28 (304) 11 (114) 

Sociology 31 (328) 22 (242) 

Technology 1818 90 Agricultural Engineering 23 (152) 10 (63) 

Industrial Engineering 30 (196) 4 (95) 

Wood products Engineering 13 (82) (0) 

Veterinary 

Medicine 

567 28 DVM Programme 25 (445) (0) 

Veterinary Pathology 0 1 (8) 

Vet. Surgery & Reproduction 0 2 (20) 

Centres  and Institutes 

Africa Regional 159 7 Offers postgraduate programmes only (0)  7 (159) 
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Centre for 

Information 

Science 

Institute of 

African Studies 

266 13 Offers postgraduate programmes only (0)  13 (266) 

Institute of 

Education 

91 4 Offers postgraduate programmes only (0)  4 (91) 

Total 14,975 762   465 297 

UG – Undergraduate; PG  –  Postgraduate. Values in brackets  are the population of enrolled UG or PG students 

in department, institute or centre. + Source of enrolled student populations: Academic Planning Unit, University 

of Ibadan. 

 

The questionnaire instrument was subjected to content validation processes. This involved evaluating 

and assessing the instruments at face value by four experts in knowledge management research. 

Construct validity was also established using principal component factor technique. Internal 

consistency and reliability was established as all items were adopted from literature and scales loaded 

above 0.70 which is the accepted alpha level with the exception of constructs of classroom factors.  

According to Nunnally (1978), the typically accepted alpha level is 0.70. However, the lower limit of 

acceptability may decrease to 0.60 in exploratory research (Hair, Anderson, Tatham & Black, 1998) 

cited in (Wangpipatwong, 2009). The computer Cronbach alpha values for the adopted and modified 

scales are given in Table 2. 

 

Table 2: Alpha levels for adopted and modified scales 

Factors Constructs 
No. of 

Items 

Alpha 

Levels 
Source 

Individual Factors 
Willingness to share 3 0.797 Wangpipatwong, 

(2009) Ability to share 3 0.790 

Cultural Identities 

Horizontal Individualism 4 0.830 

Masrek, Noordin, 

Anwar & Idris 

(2011).  

Horizontal Collectivism 4 0.794 

Vertical Individualism 4 0.854 

Vertical Collectivism 4 0.839 

Knowledge Sharing Knowledge Sharing 5 0.744 
Mustapha and 

Abubakar (2009) 

Classroom Factors 
Instructor Influence 3 0.641 Wangpipatwong, 

(2009) Degree of Competition 2 0.611 

 

An interview schedule was also developed to guide the oral interviews. It was used to complement the 

questionnaire to obtain information about some other factors that might not be captured in the 

questionnaire that could motivate or inhibit knowledge sharing among the students. A trial interview 

session was conducted with ten students which helped in knowing the specific questions to be asked 

and also to help in properly gauging the interview length when the real interview was conducted. 

  

The administration of the questionnaire and interviews spanned over a period of 8 months (June 2015 

– Jan 2016). We assured the respondents that the data they were to supply would be used purely for 

research purposes and that their participation was voluntary being under no obligation to participate 

and could withdraw their participation at any stage during the data collection. Data was collected from 

postgraduates in some of the faculties in the month of June 2015 and interviews were also conducted 

between June and July. The remaining copies of the questionnaire were administered in January 2016 

among undergraduates. Copies of the questionnaire were administered by the researchers with the 

help of four research assistants who were trained on how to collect data. Sixteen respondents were 

selected at random and interviewed. The duration of each interview session was between twelve to 

twenty minutes. 
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Of all the 762 copies of the questionnaire administered, 681 were returned and 48 were discarded due 

to incomplete responses. Eventually, only 633 copies were considered fit for analysis giving a 

response rate of 83.0%.  Male respondents were about half with 50.2% while 49.8% were female. 

Majority of the respondents were undergraduates (70.9%) and the largest proportion of the 

respondents was within the age group of 20-24 years. There were more female (56.1%) undergraduate 

respondents than males (43.9%), while the reverse is the case among the postgraduates as there were 

more males (65.9%) than females (34.1%). Also, majority of the undergraduate respondents fell 

within the age group of 20-24 (57.5%) followed by 15-19 (26.2%), while majority of the postgraduate 

respondents fell in the age category of 25-29 ( 49.5%) followed by 30-34 (23.6%). 

 

Data Analysis 

Data collected from the questionnaire were coded and analyzed using Statistical Package for Social 

Sciences (SPSS) 17 software. Principal component analysis (PCA) was used as a reduction tool for 

constructs that made up each variable. Constructs were replaced with the components extracted from 

the PCA and then re-coded into dummy variables. The two items of degree of competition were also 

computed.  Descriptive statistics was used to describe the socio-demographic characteristics of the 

respondents and other research variables. Independent sample t-test was used to determine  whether 

there were  significant differences in the means with respect to gender and educational level. Linear 

(both simple and multiple) regression analysis was used to test for significant influence between the 

independent variables (individual classroom and cultural factors) and knowledge sharing behaviour. 

The data from the interviews were transcribed and  similar responses were grouped together in order 

to identify the other factors that influenced knowledge sharing behaviour among the respondents. 

 

Results 

 

Frequency analysis of research variables 

Individual Factors (IF): Individual Factors included variables concerning the willingness to share and 

ability to share of the students. The summary of the responses to the items is presented in Table 3.  

 
Table 3: Frequency distributions for Individual Factors 

Individual Factors Response (%) 

Strongly 

disagree 

Disagree Undecided Agree Strongly 

Agree 

I am willing to share course materials with my 

classmates 

2.8 2.5 2.4 41.9 50.4 

I am willing to discuss new ideas with my 

classmates 

2.1 2.7 2.5 50.6 42.1 

I am willing to share knowledge that I acquire 

with my classmates 

1.6 2.7 5.2 51.0 39.6 

I find it easy to put what I know into words 3.0 5.4 9.8 50.6 31.3 

I am confident in my ability to provide 

knowledge to my classmates 

1.8 4.0 15.3 53.2 25.7 

I am confident that my knowledge sharing 

would increase the performance of my 

classmates 

1.9 3.2 12.5 51.5 30.9 

 

Majority of the respondents agreed that they were willing to share course materials with their 

classmates (92.7%), willing to discuss new ideas with their classmates (90.6%), willing to share 

knowledge acquired with their classmates (81.9%), find it easy to put what they know into words 

(81.7%), confident of their ability to provide knowledge to their classmates (78.9%), and confident 

that their knowledge sharing will increase the performance of their classmates (82.4%). 

 

Classroom Factors (CF): Classroom factors include instructor influence (in classroom activities and 

dynamics) and degree of competition (in a class).  The summary of the responses to the items is 

presented in Table 4. 
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Table 4: Frequency distributions for Classroom Factors 

Classroom Factors Response (%) 

Strongly 

disagree 

Disagree Undecided Agree Strongly 

Agree 

My instructor encourages classroom 

participation and discussions in the classroom. 

3.2 5.4 8.9 53.9 28.7 

My instructor gives us a reward, such as 

verbal praise or score, for sharing knowledge 

with other classmates. 

11.0 21.8 21.8 36.4 9.1 

My instructor does not ridicule us when we 

share incorrect information during classroom 

teachings. 

6.4 17.0 15.1 48.5 13.0 

I feel that sharing knowledge in the classroom 

may reduce my relative performance in graded 

work. 

41.5 36.6 8.1 8.9 4.9 

I share knowledge even when I know my 

classmates have the potential to perform better 

than me. 

2.9 7.8 14.9 55.6 18.9 

I feel that my classmates are my competitors. 17.0 23.1 14.6 30.7 14.6 

 

A large percentage of the respondents agreed that their instructor encourages classroom participation 

(82.6%), instructor doesn’t ridicule them when they share incorrect information (45.5%), and 

instructor gives them rewards for sharing knowledge with their classmates (61.5%). Most of them also 

agreed that they share knowledge even when they know their classmates will do better than them 

(74.5%), which is corroborated by the about equally high proportion of them (78.1%) who disagreed 

that  knowledge sharing will reduce their relative performance in graded work. However, only 45.3%) 

agreed that their classmates are their competitors. 

 

Cultural Factors: Varaibles under under the cultural factors included vertical individualism (VI), 

horizontal individualism (HI), vertical collectivism (VC) and horizontal collectivism (HC). The 

summary of the responses to the items is presented in Table 5. 

 
Table 5: Frequency distributions for Cultural Factors 

Cultural Factors Response (%) 

Strongly 

disagree 

Disagree Undecided Agree Strongly 

Agree 

Individualism      

I'd rather depend on myself than others 7.3 13.8 10.1 41.4 27.4 

I rely on myself most of the time; I rarely rely 

on others 

4.6 15.8 8.4 48.2 23.0 

I often do "my own thing." 2.9 19.9 13.4 45.6 18.3 

My personal identity, independent of others, is 

very important to me. 

2.7 7.8 7.5 49.4 32.7 

It is important that I do my job better than 

others 

2.1 7.6 10.9 48.2 31.2 

Winning is everything 8.5 32.9 15.0 29.9 13.6 

Competition is the law of nature 5.9 16.0 14.7 43.1 20.3 

When another person does better than I do, I 

get tense and aroused 

17.0 31.4 16.8 26.5 8.4 

Collectivism      

If a colleague gets a prize, I would feel proud. 4.8 13.4 21.5 48.0 12.4 

The well-being of my colleagues is important 

to me 

0.5 1.7 7.1 86.9 21.7 

To me, pleasure is spending time with others 3.3 11.0 17.9 52.5 15.2 
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I feel good when I cooperate with others 0.6 2.7 5.9 61.1 29.7 

Parents and children must stay together as 

much as possible 

0.8 5.2 7.0 45.6 41.5 

It is my duty to take care of my family, even 

when I have to sacrifice what I want. 

1.4 3.7 8.4 45.7 40.8 

Family members should stick together, no 

matter what sacrifices are required. 

1.3 3.2 6.3 42.7 46.5 

It is important to me that I respect the 

decisions made by my groups. 

1.6 3.6 10.1 55.2 26.9 

 

The study participants mostly agreed to all the items in the four cultural characteristics with 

percentages of responses ranging from (90.8%) for the item “I feel good when I cooperate with 

others” to (43.5%) for the item “winning is everything”. This conclusion is also supported by the 

majority of the participants who disagreed that they get tensed and aroused when their colleague does 

better than them (48.4%).  

 

Knowledge Sharing Behavior (KSB):  

The summary of the responses to the items used to measure knowledge sharing behaviour is presented 

in Table 6. 

 
Table 6: Frequency distributions for Knowledge Sharing Behaviour  

Knowledge sharing behaviours Response (%) 

Strongly 

disagree 

Disagree Undecided Agree Strongly 

Agree 

I voluntarily share my know-how, information 

and knowledge with other students 

0.6 5.3 10.2 64.6 19.2 

I freely share information that will improve 

the academic performance of other students 

0.9 3.0 6.5 64.9 24.7 

I cooperate or communicate with other 

students in teams or groups for sharing 

information or knowledge. 

0.8 1.7 6.2 66.5 24.8 

I discuss my academic problems with other 

students rather than struggling with the 

problems individually. 

2.1 6.6 12.8 54.1 24.4 

I share information and knowledge in the 

class/group if I know the 

information/knowledge will help in the 

understanding of other members in the 

class/group. 

1.1 2.4 6.2 60.3 30.1 

 

Majority of the respondents agreed that they voluntarily share their knowledge with other students 

(83.8%), freely share information that will improve performance of other students (89.6%), cooperate 

or communicate with other students in teams and groups (91.3%), discuss academic problems with 

other students (78.5%) and share information in a group/class if they know it will help the 

understanding of other members of the group (90.4%).  

 

Principal Component Analysis (PCA) of the Research Variables 

Data reduction tests were carried out on the constructs using PCA. The Kaiser-Meyer-Olkin Measure 

of Sampling Adequacy (KMO) and Bartlett’s Test of Sphericity determine the suitability of using 

PCA with benchmark values of KMO ≥ 0.60 and p ≤ 0.05. Also, the most representative variable(s) 

must have an Eigen value greater than 1. The results of the PCA are summarized in Table 7. The 

results show that PCA was suitable for reducing the variables. Also, for each variable, components 

with an eigen value > 1 and having the highest loading factor was selected and thus, only one 

component was extracted for each variable.   
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Table 7: Principal Component Analysis of Variables 

Construct 

Component  

Extracted 

KMO 

Value 

P 

-Value 

Eigen 

Value 

Loading 

Factor 

Variance 

Explained 

(%) 

Willingness  

to Share 

I am willing to share 

knowledge that I acquire 

with my classmates 

0.718 0.000 2.306 0.894 76.860 

Ablity to  

Share 

I am confident in my ability 

to provide knowledge to my 

classmates 

0.659 0.000 1.857 0.820 61.904 

Instructor 

Influence 

My instructor gives us a 

reward, such as verbal praise 

or score, for sharing 

knowledge with other 

classmates 

0.608 0.000 1.507 0.729 50.228 

Horizontal 

Individualism 

I rely on myself most of the 

time; I rarely rely on others 

0.768 0.000 2.441 0.817 61.020 

Vertical 

individualism 

Competition is the law of 

nature 

0.730 0.000 2.035 0.762 50.880 

Horizontal 

collectivism 

The well-being of my 

colleagues is important to me 

0.647 0.000 1.888 0.741 47.203 

Vertical 

Collectivism 

Family members should stick 

together, no matter what 

sacrifices are required 

0.783 0.000 2.442 0.832 61.050 

Knowledge 

Sharing 

Behaviour 

I freely share information 

that will improve the 

academic performance of 

other students 

0.810 0.000 2.772 0.810 55.438 

 

Test of Hypotheses 

 

Hypotheses 1, 2, 3 and 4:  
Simple linear regression was used to test each of these hypotheses, and the results are presented in the 

first four rows of Table 8. 

 

Ho1: Willingness to share has no significant relationship with knowledge sharing. 

The result in Table 8 shows a significant positive but weak correlation between willingness to share 

and knowledge sharing (=0.264, p = 0.000 < 0.05). The above null hypothesis was therefore 

rejected. The conclusion is that willingness to share knowledge of students does predict  their 

knowledge sharing behaviour, but weakly. 

 

Ho2: Ability to share has no significant relationship with knowledge sharing. 

From table 8, The results in Table 8 shows a significant positive but weak correlation between ability 

to share and knowledge sharing (=0.227, p = 0.000 < 0.05). The above null hypothesis was therefore 

also rejected. The conclusion is that ability to share knowledge of the students does predict  their 

knowledge sharing behaviour, but weakly. 

 

Ho3: Instructor influence has no significant relationship with knowledge sharing. 

 

The result in Table 8 shows a significant positive but very weak correlation between willingness to 

share and knowledge sharing (=0.105, p = 0.009 < 0.05). The above null hypothesis was therefore 

rejected. The conclusion is that instructor influence in a classes does predict  knowledge sharing 

behaviour, but only very weakly. 

 

Ho4: Degree of competition has no significant relationship with knowledge sharing. 
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The result in Table 8 shows a significant negative but very weak correlation between willingness to 

share and knowledge sharing (= -0.088, p = 0.027 < 0.05). The above null hypothesis was therefore 

rejected. The conclusion is that degree competition in a class does predict  knowledge sharing 

behaviour, but only very weakly. 

 

Table 8. Simple Linear Regression Analysis 

Model Dependent variable Independent Variable B Beta () Sig. 

1 Knowledge Sharing Behaviour Willingness to Share 0.277 0.264 0.000 

2 Knowledge Sharing Behaviour Ability to Share 0.169 0.227 0.000 

3 Knowledge Sharing Behaviour Instructor Influence 0.065 0.105 0.009 

4 Knowledge Sharing Behaviour Degree of Competition -0.014 -0.088 0.027 

 

Hypotheses 5 and 6 

Multiple linear regression was used to test hypotheses five and six, and the results are presented in 

Table 9. 

 

Ho5: Collectivism has no significant relationship with knowledge sharing. 

 

The results in Table 9 for the collectivism cultural factors show positive correlation between 

knowledge sharing behaviour and horizontal collectivism ( = 0.232; p =0.000 < 0.05) and vertical 

collectivism ( = 0.218; p =0.000 < 0.05). The null hypothesis was therefore rejected. The conclusion 

is that collectivism cultural factors do weakly predict  knowledge sharing behaviour. 

 

Ho6: Individualism has no significant relationship with knowledge sharing. 

 

The results in Table 9 for the individualism cultural factors show almost zero and insignifcant 

correlation between knowledge sharing behaviour and horizontal individualism (( = 0.030; p =0.458 

> 0.05) and vertical individualism ( = 0.026; p= 0.520 > 0.05). The above null hypothesis was 

therefore not rejected. The conclusion is that individualism cultural factors do not predict  knowledge 

sharing behaviour. 

 

Table 9. Multiple Linear Regression Analysis 

S/N Independent Variables B Beta Sig. 

 1 Horizontal Collectivism 0.246 0.232 0.000 

 2 Vertical Collectivism 0.218 0.218 0.000 

 3 Horizontal Individualism 0.020 0.030 0.458 

 4 Vertical Individualism 0.016 0.026 0.520 

Dependent Variable: Knowledge Sharing Behaviour 

 

Hypotheses 7 and 8 

The test of these hypotheses  required comparing the data on individual, classroom and cultural 

factors between male and female students, and also between the undergraduate and postgraduate 

students. So, Independent Samples T-test was used for the tests. 

 

Ho7: There are no significant differences in individual, classroom and cultural factors with respect to 

gender. 

 

The results of the test in Table 10 show that there is a significant mean difference for ability to share 

(p = 0.005 < 0.05) and vertical individualism (p = 0.027 <0.05) between the male and female  

students, while no significant differences were found for the other variables. The results also indicate 
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that ability to share is higher among male (µ= 0.843) than female (µ= 0.744) students, and that 

vertical individualism is lower among female (µ= 0.591) than male (µ= 0.676) students. 

 
Table 10. Independent  Sample T-Test of Comparing Male and Female 

respondents 

Variables 

Male Female Comparison 

Mean SD Mean SD t-stat P-value 

Willingness to Share 0.912 0.284 0.901 0.299 0.448 0.654 

Ability to Share 0.843 0.372 0.744 0.437 2.792 0.005 

Instructor Influence 0.443 0.498 0.466 0.499 -0.574 0.566 

Degree of Competition 5.053 1.952 4.968 1.851 0.565 0.572 

Horizontal Collectivism 0.918 0.275 0.895 0.307 0.982 0.326 

Vertical Collectivism 0.871 0.336 0.914 0.282 -1.716 0.087 

Horizontal Individualism 0.711 0.454 0.713 0.453 -0.049 0.961 

Vertical Individualism 0.676 0.469 0.591 0.492 2.222 0.027 

 

Ho8: There are no significant differences in individual, classroom and cultural factors with respect to 

educational level. 

 
Table 11: Independent  Sample T-Test of Comparing Undergraduate and 

Postgraduate respondents 

Variables 

Undergraduate Postgraduate Comparison 

Mean SD Mean SD t-stat P-value 

Willingness to Share 0.912 0.284 0.901 0.299 0.448 0.654 

Ability to Share 0.843 0.372 0.744 0.437 2.792 0.005 

Instructor Influence 0.443 0.498 0.466 0.499 -0.574 0.566 

Degree of Competition 5.053 1.952 4.968 1.851 0.565 0.572 

Horizontal Collectivism 0.918 0.275 0.895 0.307 0.982 0.326 

Vertical Collectivism 0.871 0.336 0.914 0.282 -1.716 0.087 

Horizontal Individualism 0.711 0.454 0.713 0.453 -0.049 0.961 

Vertical Individualism 0.676 0.469 0.591 0.492 2.222 0.027 

 

The results of the test in Table 11 show that there is a significant mean difference for ability to share 

(p = 0.000 < 0.05) and horizontal collectivism (p = 0.016 < 0.05) between the undergraduate and 

postgraduate students, while no significant differences were found for the other variables. As one 

would expect, ability to share is higher among postgraduate (µ= 0.901) than undergraduate (µ= 0.743) 

students, and that horizontal collectivism is lower among undergraduate (µ= 0.888) than postgraduate 

(µ= 0.950) students. 

 

Other Factors Influencing Knowledge Sharing  

In addition to the insight gained from the quantitative anlayses of the questionnaire data, the 

interviews provided information regarding other factors that inhibit or encourage the respondents’ 

knowledge sharing behaviours. Among these other factors are the following: 

o Adequate preparation: Availability of materials and students reading ahead could enhance 

knowledge sharing during classroom teachings; “you read ahead before coming to the class 

so that when the lecturer asks questions, you’ll be able to respond, if you do not prepare, you 

find it difficult to answer questions”.  Preparing ahead also boosts confidence; “I feel 

confident to share when I have had time to prepare”. However, when students do not do 

their home work properly or laziness on the path of the student can lead to inability to 

contribute meaningfully during classroom teachings. 
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o Attitude of colleagues: If colleagues are the type that like to hoard information, then sharing 

might be discouraging because nothing is being gained in return, also, when the knowledge 

or idea shared is given positive acknowledgment by colleagues, an individual might avoid 

sharing so as to avoid embarrassment. “You get rejected when you share something that isn’t 

relevant to the knowledge need of your colleagues”. The nature of the relationship that exists 

among fellow colleagues motivate or sometimes inhibit knowledge sharing, according to a 

respondent, “if colleagues are not friendly or snobbish, and then they suddenly come to you 

for help, you feel they just want to use you and so you are not encouraged to share 

knowledge with them”. 

o  Avoiding the spotlight: sometimes people do not want others to know what they know and 

so they keep the knowledge to themselves. By so doing, they try to avoid being “the talk of 

the class” or being tagged as “I too know”. Another respondent submitted that: “when 

colleagues see that you make valuable contributions, then they keep coming to you for help, 

this could be highly disturbing and distracting as this takes all your time and you don’t get 

time for yourself. People won’t let you rest and might not allow you to observe your own 

personal reading time”. 

o Degree of Confidence:  Confidence in being able to express one’s ideas and also to be 

certain that what is being shared is right; “when you are sure of the source or you have a 

reference point, it increases or boosts confidence”. Some students are shy, which is relected 

by the following from one of them: “I might not be able to stand up and talk in public but if 

I’m talking to you one on one like I am now, it is easier, if I am to say this in front of the 

class, I am going to be jittery or shaking”.  

o High Cost of getting the knowledge: The high cost of getting knowledge can sometimes 

affect willingness to share. “When the cost of getting knowledge is high, you might not want 

to share with others” but knowledge gotten freely can be easily shared with others. 

o Previous educational experience: Experience gathered from an individual’s past could also 

encourage or inhibit knowledge sharing. For example, an individual that  had a problematic 

experience with sharing would be cautious so as not to have a repeat of the experience. On 

the other hand, if an individual has benefitted from knowledge sharing, then such a person 

would be willing to participate in knowledge sharing. According to a respondent, “What 

made me now was the good background I had at the secondary level, the experience I had 

then was interesting and problematic”. 

o Fear: Fear was mentioned by some of the the interviewees as one of the major factors that 

influence knowledge sharing among students. Sometimes students fear that they would forget 

after sharing and thereby not doing as good as the people they shared the knowledge with. 

Some are afraid of sharing the wrong thing and so they want to be ultimately sure they are 

right before making any contributions, some are afraid that the instructor might ridicule their 

contributions while some are just afraid of the unknown. “You might be scared that what you 

want to say might make sense or not”. Due to fear, some students opined that they feel more 

comfortable making contributions in a smaller group or in the midst of friends. “it is kinda 

hard for me to actually stand up and share information in class, if I am with my colleagues 

and may be we sit together, I can discuss, but standing up in class, no” 

o Inferiority complex: This manifests in a situation whereby colleagues are more 

knowledgeable or vast in the idea being discussed; “if you are in a particular environment 

and you discover that people there know more than you, you want to keep quiet so they won’t 

rubbish your contribution”. In such a situation, there is a feeling of inferiority or low self 

esteem and students who find themselves in such a situation would rather keep their opinions 

to themselves.  

o Instructor’s reaction: Many respondents opined that an instructor can discourage knowledge 

sharing in the classroom. Some find it hard to share when the lecturer is around because of 

the way the class is being conducted and sometimes, the way an instructor responds to a 

colleague’s contribution also might affect willingness and confidence to share. According to 

a respondent, “we have one or two lecturers that encourage you even though you have said 

something wrong, they try to make you see why what you have said is wrong and they will 

not just castigate you so that you can learn more”. 
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o Interest: When there is interest in the course being taught or if the method of teaching the 

course is interesting, then some students find the atmosphere of the classroom conducive and 

tend to easily contribute, but a course which people find boring might not get a lot of 

contributions. Also, colleagues might not share or create time for sharing if they feel the 

person in question is not interested in the topic/course; “if the other person is absent minded 

or distracted”, they see it as a waste of time and effort.  

o Mindset: Some believe that people should have to work hard before they get the information 

they need and that information should not be given out “free of charge”. “What you think 

about life and how you perceive it affects how you share knowledge". 

 

Discussion 

 

Willingness to Share 

Findings showed that willingness to share has a positive significant correlation with knowledge 

sharing. This implies that if knowledge sharing is to be enhanced, then increasing willingness to share 

might be necessary. With respect to gender and educational level, no  significant differences were 

found in willingness to share among the students. These findings are not consistent with that of 

Wangpipatwong (2009) who did not identify willingness to share to influence knowledge sharing 

among students. The study of Rehman, Khan, Dost, Wassan & Rasool (2011) however supports that 

student’s willingness to share influenced the learning process through knowledge sharing, and that 

students were less willing to share with their competitors during exams. This suggests that there is a 

possible relationship between competition and willingness to share and that an increase in competition 

might lead to a decrease in willingness to share. The variations in the findings from these studies 

might be as a result of the fact that willingness to share is an intrinsic factor and it comes from within 

an individual, and a voluntary act driven from a personal conviction to share. A person shares only 

when he/she decides to share.  As suggested by Olatokun & Nwafor (2012), willingness to share is 

important and no matter what other factors are present, quality knowledge sharing can only be 

achieved when an individual is willing to share. This is corroborated by the study of Cheng et al. 

(2009) who found that forced participation did not encourage knowledge sharing among academics in 

a university in Malaysia.  

 

Ability to share 

Results revealed that there is a positive and significant correlation between ability to share and 

knowledge sharing. This indicates that for knowledge sharing behaviour to be enhanced, 

improvements in ability to share would be necessary. With respect to educational level, results 

showed that ability to share is higher among postgraduate respondents compared to undergraduates. 

This is not unexpected as an individual’s knowledge and experience tends to increase with both 

attained educational level and age and so does self-efficacy to share quality knowledge. According to 

Sawal, Azmi, Idris, Alhady, Noordin & Zakaria, (2012), knowledge sharing self efficacy is one’s 

confidence in an ability to provide knowledge that is valuable to others. In addition, results  showed 

that there was a significant mean difference between male and female respondents with respect to 

ability to share, with ability to share being higher among male respondents. This could be as a result 

of gender inequality or environmental influence, espcailly in cultures where women are usually not 

adequately being heard. Capsi, Chajut & Saporta (2008) cited in Ma & Yuen (2011) examined 

participation in face to face versus web-based classroom discussions and they found that men speak 

much more than women in face-to-face discussions, but that women post many more messages than 

men in web-based discussions. Anderson & Haddad (2005) also found that females appear to express 

themselves more often in online than in face-to-face courses.  

 

The ability to share also significantly influenced knowledge sharing behaviour of the students. This is 

supported by the findings of Wangpipatwong (2009), who found that ability to share significantly 

influenced the knowledge sharing behaviour of the sueveyed university students in Bangkok. Findings 

from the study of Mohd et al. (2012)  also showed that lack of information factors and students not 

confident of their ability to provide the right information inhibited them from sharing knowledge. 

According to Lagerstrom & Andersson (2003), the success of knowledge sharing depends on the 
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quality of communication and interaction between learners and the ability to use knowledge. Thiss 

study was conducted among students in a university in the South-western region of Nigeria where 

Yoruba is the dominant ethnic group and where the majority of students were Yoruba. Although the 

official language used in teaching is English language, one often finds that some students are not 

properly grounded and cannot properly express themselves in the English language. Hence, language 

of communication might have an effect on the students’ ability to share knowledge. In a situation 

where a person’s native language is being used in teaching and learning, findings might be different. 

This is supported by Thongprasert & Cross (2008) who found that worries about language proficiency 

was one of the major barriers to knowledge sharing and lack of contribution to online community 

discussions by Thai students studying in Australian Universities. 

 

Instructor Influence 

The results demonstrated that instructor influence was positively correlated with knowledge sharing. 

There was however no significant difference in means in instructor influence with respect to gender 

and educational level. This could be due to the fact that undergraduate and postgraduate students in 

the university usually have the same instructors. The approach an instructor adopts in interacting with 

students and handling classroom teachings goes a long way to motivate students’ knowledge sharing 

behaviour. Giving of verbal praise, rewards and incentives can motivate students to share knowledge. 

Even among professionals, incentive system is considered a key predictor of knowledge sharing. The 

study of Abdullah, Selamat, Jaafar, Abdullah & Sura (2008) suggested that appropriate incentives and 

rewards should be given for sharing, searching and the usage of knowledge management system as a 

mode of motivation. Findings from the study of  Cheng et al. (2009) also revealed that incentive 

system was significant to knowledge sharing among academics in Malaysia. According to Davenport 

& Prusak (1998), IBM retains important knowledge by retaining important employees using special 

programmes to identify and reward essential knowledge workers. The findings of Liao (2005) on the 

impact of teachers’ powers on knowledge sharing behaviour in a distance-learning environment 

showed that teachers’ reward strategies had direct impact on students’ interactions and knowledge 

sharing behaviour. It is important that instructors realize they have a lot of influence on the knowledge 

sharing behaviour of students and should endeavor to stimulate and maintain students’ interest to 

share knowledge.  

 

Degree of Competition 

The findings showed that degree of competition is negatively correlated with knowledge sharing 

behaviour. This negative correlation implies that for knowledge sharing behaviour to be enhanced, a 

decrease in degree of competition would be necessary. This is within expectation in a learning 

environment as the case is usually that an increase in competition often results in knowledge 

hoarding. This is supported by the findings of Rehman et al. (2011) which showed that students are 

less willing to share with their competitors during examination periods. Yeun & Majid (2007) 

observed that students were less inclined to share knowledge for academic activities that were graded 

and that competition among students to outperform their fellow students inhibited knowledge sharing. 

The findings is also consistent with that of  Wangpipatwong (2009) that the degree of perceived 

competition with classmates significantly influenced the knowledge sharing behaviour of  students. 

No mean differences were found in the degree of competition among students grouped by gender or 

educational level. This suggests that both undergraduate and postgraduate students view knowledge as 

an intellectual property that can be used to gain leverage among their colleagues. Also, in a 

developing country like Nigeria where there is a high rate of unemployment, it is observed that 

students return for postgraduate studies due to their inability to get jobs. The mindset is that having a 

postgraduate degree and graduating with a good grade will improve the chance of getting a good job. 

This is supported by Wei et al. (2012) who suggested that students may embrace the mentality of 

knowledge hoarding as it is perceived to provide competitive advantage especially when academic 

achievements have been linked to limited academic rewards and better job prospects. 

 

Individualism  

The results revealed that there was no significant correlation between knowledge sharing and either 

horizontal or vertical individualism. Moreover, there were no significant differences by educational 
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level of students in either vertical or horizontal individualism. However, significant differences were 

found in vertical individualism with respect to gender, with vertical individualism higher among male 

than female respondents. Inequality, independence and competition are characteristics of individuals 

in the vertical individualism pattern. This is supported by Shaver & Buhrmester (1983) who argued 

that males are less suited to social life because of their tendency towards independence. This is 

supported by the findings of Masrek et al. (2011) who found no significant relationship between 

individualism and knowledge sharing. The findings suggest that individualism culture is inferior 

among the surveyed students. This is within expectation as individualists give priority to individual 

goals and emphasize on self as being different and interdependent of others. Individualism culture 

does not emphasize social interactions or group goals which are essential ingredients for effective 

knowledge sharing. Liao (2005) averred  that knowledge sharing is an activity dependent on the 

interaction and communication between individuals.  Lagerstrom & Andersson, (2003) also suggest 

that the success of knowledge sharing depends on the amount and quality of interaction between 

learners. It is preferably that individualism be inferior among students for there to be effective 

knowledge sharing. This is supported by Masrek et al. (2011) who suggested that individualism 

culture should be inferior among students for there to be effective knowledge sharing. 

 

Collectivism 

No significant mean difference was found in either type of collectivism with respect to the gender of 

the respondents. In contrast, a significant difference in mean was found in horizontal collectivism 

with respect to educational level, with horizontal collectivism higher among postgraduate than 

undergraduate respondents. The higher degree of horizontal collectivism among postgraduate students 

likely reflect that they see themselves as equals. It could also imply that more group work is involved 

in postgraduate studies. It could be concluded that collectivism is a cultural pattern dominant among 

them. The findings also revealed that both horizontal and vertical collectivism are positively and 

significantly correlated with knowledge sharing. This finding is consistent with that of Masrek et al. 

(2011) that collectivism was significantly correlated with knowledge sharing behaviour. Thongprasert 

& Cross (2008) also observed that cultural values influenced knowledge sharing and communication 

in virtual environments and collectivism was found to be a strong cultural value that shaped 

knowledge sharing patterns among  students. Taking a different perspective, Chow (2000) observed 

that some researchers have opined that collectivist cultures, where members tend to have a strong 

sense of being in-group members alongside distrust of out-group members could be a barrier to 

knowledge sharing. However, qualitative findings indicated that collectivist culture can facilitate 

knowledge sharing. The students believed in sharing knowledge to help others in achieving their goals 

as their disposition supports the collectivism cultural pattern in which individuals see themselves as 

interdependent and an aspect of an in-group. 

 

Conclusion 

The determining factors that influence knowledge sharing behaviour constitutes an important area of 

research (Islam et al., 2013). This study has shown that willingness to share, ability to share, 

instructor influence, degree of competition and collectivism significantly correlate with with, and 

might influence knowledge sharing among the students, while individualism did not. Furthermore, 

ability to share and vertical individualism was found to be higher among male than females students, 

with respect to educational level,  ability to share and horizontal collectivism was higher among 

postgraduate than undergraduate students. The other identified factors mentioned in the interviews as 

influencing knowledge sharing included: adequate preparation, fear, mindset, cost of getting 

knowledge, educational experience, avoiding the spotlight and attitude of fellow colleagues.  

 

Recommendations 

Based on these findings, it is recommended that  instructors deploy course delivery and classroom 

strategies that motivate students to study ahead and come prepared to discuss topics to be treated in 

class prior to the actual teaching in class. Riege (2005) found that the degree of confidence affects 

willingness to share. Thus, more knowledge sharing activities among students and lecturers like 

seminars and presentations should be incorporated into the curriculum. This will help students build  

confidence and better express themselves. University administration can also help reduce the cost of 
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acquiring knowledge by deploying technology-based collaborative platforms and tools for  teaching 

and learning in as many courses as possible. Collaborative learning would also help to reduce 

competition among the students and enhance students’ and instructors’ ability to mutually create and 

share knowledge. 

 

This study contributes to existing body of knowledge by providing empirical data on the factors 

influencing knowledge sharing among university students in the context of Nigeria, a developing 

country. The findings would assist school administrators and policy makers particularly in Africa and 

other developing countries to identify what constitute motivators for or barriers to knowledge sharing 

among students and, thus, be able to make informed decisions for implementing strategies to promote 

better knowledge sharing practices in tertiary institutions. The findings also provide insight for 

instructors on how to design and deliver teaching methods that foster instructor-student and student-

student interactions and knowleddge sharing. This study dealt with individual, classroom and cultural 

factors. Future studies could expand the scope by including other factors as well as more universities 

to enable comparison and generalisation of the results. 
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